FUNCTIONAL BEHAVIORAL ASSESSMENT (FBA)

Student:

Grade: School:

Participants:

Date:

This FBA will be utilized for:

[ Programming purposes

L 1ep regquirements

Describe the behavior/incident in observable terms:

If the above statement addresses multiple behaviors,

identify the ONE BEHAVIOR to be targeted for
intervention.

Other medical/mental conditions that may
contribute to target behavior:

ANTECEDENTS

What islikely to“ set off” or precede the problem behavior?
WHEN isthe problem behavior most likely to occur?

0 Morning — approximate time(s)

O Afternoon — approximate time(s)

O Before/after school O Lunch/recess

O Time of day does not seemto affect thisbehavior
WHERE isthe problem most likely to occur?

O Reg. Ed. classroom 0 Spec. Ed. classroom

O Halways 0 Cadfeteria

O

O Location does not seemto affect this behavior
During what SUBJECT/ACTIVITY is the problem
behavior most likely to occur?
Subject(s)
Unstructured activities [0 Seatwork
Group activities O Transitions
L esson presentation O Task explanations

OoooOoood

ubject/activity does not seemto affect thisbehavior
The PEOPL E that are present when the problem behavior
ismost likely to occur include:

O Teacher 0 Classmates
O Other staff O Other peers
O

O Whoispresent doesnot seemto affect thisbehavior
Are there OTHER EVENTS or CONDITIONS that
immediately precede the problem behavior?

O A demand or request

0 Unexpected changesin schedule or routine

0 Conseguences imposed for behavior

0 Comments/teasing from other students

O
When is the student most successful? When DOESN'T
the problem behavior occur?

CONSEQUENCES

What “payoff” does the student obtain when she/he
demonstrates the problem behavior?

The student GAINS:

Teacher/adult attention

Peer attention

Desired item or activity
Control over others or situation
Self stimulation

OoooOoood

The student AVOIDS or ESCAPES:
Teacher/adult attention

Peer attention

Non-preferred activity, task, or setting
A difficult task or frustrating situation

o o

What hasbeen tried thusfar to changethe problem behavior?

O Thisisafirst occurrence and will be addressed
through thisFBA and Behavior Intervention Plan.

O Implemented rules and consequences for
behavior are posted.

O Implemented behavior or academic contract.

O Implemented home/school communication
system.

O Adapted curriculum —How?

O Modified instruction — How?

O Adjusted schedule— How?

O Conferences with parents — Dates?

O Sent student to office — Dates?
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FUNCTIONAL BEHAVIORAL ASSESSMENT (FBA)

FUNCTION OF PROBLEM BEHAVIOR
After reviewing the data on antecedents and consequences, summarize the
information below. Consider the following questions...

Why is the student acting this way?
What function is being met by the student’s behavior?

REPLACEMENT BEHAVIOR

| dentify the replacement behavior. Remember that replacement behavior isNOT
an absence of the problem behavior (i.e.; do not write: “rather than hitting, |
want this student to keep their hands to themselves.”) Instead, a replacement
behavior isadescription of the behavior that the student will performin place of
the problem behavior which could include socially appropriate alternative
behavior, coping skills, anger management skills, techniques to deal with

When frustrating situations, self advocacy, as well as many others.
(Summarize antecedents)
Rather than
(Identify the problem behavior)
This student
(Identify the problem behavior)
| want this student to:
(Define replacement behavior)
In order to
(Summarize " payoft™)
Thisdefinitionis [0 Observable [ Measurable
Examples: Examples:

1. Whenin the halls before schoal, after school, and during transitions,
this student pushes other students and verbally threatensto beat them
up in order to gain status and attention from peers.

2. When working on independent seatwork during hisregular education
math class, this student puts his head on his desk in order to escape
work that istoo difficult/frustrating.

1. Rather than pushing students and threatening to beat them up, | want
this student to walk in the halls with his hands to his side and say
“hello” to those with whom he wishes to interact.

2. Rather than putting his head on his desk because he doesn’'t know
how to do a problem, | want this student to raise his hand for help
and move on to the next problem while waiting for my assistance.
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FUNCTIONAL BEHAVIORAL ASSESSMENT (FBA)
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Provo School District
Functional Behavioral Assessment Teacher Form

Student Name Date:

School: Grade: Date of Birth:

WHEN does the behavior occur the most? (What time?)
morning [] before/after school
[] afternoon (] lunch/recess

OTHER EVENTS or CONDITIONS occurring right before the behavior:
teacher request
a consequence has been imposed

unexpected schedul e changes
WHERE does the behavior occur the most? P g

I

other
regular classroom
cafeteria
[ hallways WHO is present when the problem behavior is most likely to occur:
(] other (1 teacher
. . [l peers
HOW OFTEN does the behavior typically occur? [l aides
times per day [l other
times per week
other

M otivation Assessment Scale

Directions: Read each question carefully and circle the ONE number that best describes your observations.

Almost Half the Almost
Never Never Seldom Time Usualy Always
1. Would the behavior occur continuously, over and over, if this student was left alone 0 1 2 3 4 5
for long periods of time?
2. Doesthe behavior occur following arequest to perform adifficult task? 0 1 2 3 4 5
3. Does the behavior seem to occur in response to your talking to other studentsin the 0 1 2 3 4 5
room?
4. Doesthe behavior ever occur to get atoy, food, or activity that this student has been 0 1 2 3 4 5
told he/she can't have?
5. Would the behavior occur repeatedly, in the same way, for long periods of time, if no 0 1 2 3 4 5

one was around?

Always

6
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Almost Half the Almost

Never Never Seldom Time Usualy Always Always

6. Doesthe behavior occur when any request is made of the student? 0 1 2 3 4 5 6
7. Doesthe behavior occur whenever you stop attending to the student? 0 1 2 3 4 5 6
8. Doesthe behavior occur when you take away afavorite toy, food, or activity? 0 1 2 3 4 5 6
9. Doesit appear to you that this student enjoys performing the behavior? 0 1 2 3 4 5 6
10. Doesthis student seem to do the behavior to upset or annoy you when you are trying

to get him/her to do what you ask? 0 1 2 3 4 5 6
11. Does this student seem to do the behavior to upset or annoy you when you are not

paying attention to him or her? 0 1 2 3 4 5 6
12. Doesthe behavior stop occurring shortly after you give this student the toy, food, or

activity that he or she requested? 0 1 2 3 4 5 6
13. When the behavior is occurring, does the student seem calm and unaware of anything

else going on around him or her? 0 1 2 3 4 5 6
14. Doesthe behavior cease shortly after you stop making demands of this student? 0 1 2 3 4 5 6
15. Doesthe student seem to initiate the behavior in order to get you to spend sometime

with him or her? 0 1 2 3 4 5 6
16. Doesthis behavior seem to occur when the student has been told that he or she can’t

do something he/she had wanted to do? 0 1 2 3 4 5 6

Transfer the numeric answer for each question to the blanks below. Scores are organized into columns by type of motivation. Add the total score and cal culate the mean score for
each motivation. Then, determine the relative ranking by assigning the number “1” to the motivation with the highest mean score, the number “2” to the motivation with the
second-highest mean score, and so forth.

Sensory Escape Attention Tangible
1 2. 3. 4.
5. 6. 7. 8.
9. 10. 11. 12.
13. 14. 15. 16.
Total Score
Mean Score

Relative Ranking
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